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1.0 Introduction
1.1 Study Background and Goals

The process of teaching students how to write is centered around feedback —specific, 
actionable feedback that can guide student understanding of how their writing was received 
and interpreted. Feedback is essential to writing instruction. In order to provide more effective 
and engaging feedback, it’s important to understand how well students comprehend and act 
upon the feedback that we already deliver.

At Turnitin, we’ve been looking at the ways in which feedback impacts student learning through large-scale surveys of both 
instructors and students, conducted across educational segments and countries. This latest survey represents the third of 
a series of surveys that we’ve conducted.

Previous Studies:

“Closing the Gap: What Students Say About Instructor Feedback”

Key findings:

• Students receive feedback on relatively few of their submissions: the number of papers students submit is 
significantly higher than the number of papers on which they receive feedback.

• Students prefer receiving more superficial types of feedback (e.g., “grammar/mechanics”), despite the fact that most 
students value deeper feedback (e.g., “thesis development”).

• Students need to receive feedback in a timely manner, but very often do not receive this benefit.

“Student Feedback Writ Large: Student Perceptions on Effective Feedback” 

Key findings:

• Students and educators face a challenge in regards to face-to-face feedback, since the former consider it to be “very”  
or “extremely effective,” while the latter do not have the bandwidth to provide it often.

• Students and educators do not always agree on what constitutes effective feedback. For example, students find 
general, holistic comments “very” or “extremely effective,” though educators do not.

• Students want feedback that discusses their work and offers them advice on how to improve much more than 
feedback that evaluates them personally.

Though the prior two surveys provided a little more insight into “what” students thought of feedback, this latest survey, 
“From Here to There,” set out to gain deeper understanding of “why” they think in those ways. 
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Survey Objectives

In this latest survey, “From Here to There,” we set out to answer the following key questions:

• What are students’ goals with feedback? (What do they expect to gain from it?)

• How important do they think it is to their learning?

• How much do they understand and use feedback? And, what hinders their understanding and use? 

• What types and dimensions of feedback do students find effective?

1.2 Survey Instrument

Turnitin released an online survey on January 6, 2015 and collected 1,155 responses by the end of February 2015, when 
the survey was closed. Of these responses, 802 provided answers for at least one question outside of those asking about 
respondents’ characteristics, and 523 completed the entire survey. 

In the effort to collect responses from as diverse a group as possible, several channels of recruitment were employed. 
First, the study invited students who had responded to Turnitin’s previous surveys via email. Second, an invitation was 
posted on the Plagiarism.org website. Third, we invited teachers to encourage their students to take the survey on our 
behalf.

1.3 Respondents’ Characteristics

Due to the survey’s length, questions regarding demographics were deliberately limited to the areas of education level, 
study subject of focus, students’ locations of origin and study, and primary language. Though we hoped to hear from a 
diverse pool of respondents, the results reveal a dominance of students from the United States, in either high school or 
college, who primarily speak English as their native tongue.

83% of respondents currently attended either high school (46%, 372) or college (37%, 293) at the time of taking the survey. 
Seven percent (57) attended middle school, and seven percent (58) came from graduate school. Owing to the smaller 
numbers of these latter two groups, and to simplify the analysis, responses from middle school and high school students 
were grouped together under the “Secondary” heading, and responses from college and graduate students were grouped 
together as “Post-Secondary.” Three percent (22) of respondents chose “Other” as their level of education.

Of those students who were in post-secondary studies, 25% (70) claimed their subjects of focus were in the “Sciences 
(Biology, Chemistry, Physics),” 20% (54) chose “Business or Economics,” and 20% (56) said their studies concentrated on 
“Psychology, Sociology, Anthropology.” Interestingly, only 11% (30) of post-secondary students were majoring in English.

A strong majority of students (66%, 526) were from and studying in the United States. 17% (134) of respondents were 
international students studying in the U.S. 11% (91) stated that they were from countries other than the United States and 
attending school in their home nations. Six percent (49) of respondents were international students studying abroad in a 
country other than the U.S. The vast majority (85%, 680) of survey-takers claimed English as their native language.
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2.0 Key Findings and Implications
2.1  Key Finding: Students consider instructor feedback to be just as important for their 
learning as studying, doing homework, and listening to instructors’ lectures.

This study assumed that students typically consider studying, homework, and instructors’ lectures to be all very important 
for their learning. Therefore, students were asked to rate the importance of each of these activities, in addition to the 
receiving and use of feedback, in order to gain a baseline of comparison for their attitudes towards feedback’s importance. 
The survey also asked students to rate the importance of friends and classmates to their learning.

The results reveal that students find feedback to be just as important for learning as the other activities—if not more 
important (Figure 1). 78% (507) of students think that receiving and using teacher feedback is “very” or “extremely 
important” for learning, while the same portion of students (504) say the same for teachers’ lectures. 76% of students 
think that studying (494) and doing homework (492) are “very” or “extremely important” for learning, while only 45% (286) 
give the same rating for friends and classmates. These results indicate that learners view feedback as being at least as 
valuable as other core activities of a successful education.

2.2 Key Finding: Getting good grades, knowing how to avoid mistakes in the future, and 
understanding what counts as high quality work are the top outcomes that students expect 
from their feedback.

We encountered a challenge when trying to write a question that would measure the outcomes students expect from their 
use of feedback. Simply asking them which results they wanted to see, or which results they value, might leave the door 
open too wide for them to select all answer options (and to rate all answer options highly). This predicament is somewhat 
analogous to asking potential buyers what features they would want in a car without the limits of price. To avoid this 
situation, the survey instead asked students how frequently they expect certain results; the idea employed here is that the 
outcomes they expect more often are likely to be the ones they value the most.

FIGURE 1: Students’ Perceptions of the Importance of Various Activities for Learning
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Figure 2 demonstrates that 81% (462) of the respondents “often” or “always” expect that feedback will lead them to a better 
understanding of what makes for high quality work. 78% (443) want to know how to avoid mistakes in the future just as 
frequently. 80% (454) “often” or “always” expect feedback to help them receive good grades. One should note that this last 
outcome is strongly performance-related, while the former two results are somewhat performance-related (in the sense 
that successful attainment of the first two skills is likely to lead to better grades).

The survey data indicate that students less frequently expect results that are commonly associated with intrinsic goals. 
54% of students “often” or “always” expect to have a better understanding of how to give feedback to themselves (310) 
and to become more motivated about the subject they are studying (308). Since these two outcomes are more intrinsic in 
nature, the connection between them and academic achievement may not have been as obvious to the respondents (or, 
they are simply not valued as highly as the other outcomes). Lastly, only 43% (243) expect that feedback would save them 
time. This finding makes sense, as it may reflect that students perceive the review and use of feedback as a more time-
consuming task, rather than as a time-saver.

2.3 Student Understanding and Use of Feedback 

Key Finding: Students read, understand, and use a majority of the feedback they receive. 

• Generally, they read a higher amount of feedback than they actually understand and use. 
• Students’ rates of understanding and usage are similar to one another.
• Post-secondary students are more likely to read, understand and use a larger amount of 

feedback than secondary students. 
• Learning goal-oriented students are more likely to do the same than those who  

are grade-oriented.

FIGURE 2: How Often Students Hope for Various Results from Their Feedback
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To gain an understanding of how much feedback students typically read, understand, and use, the survey asked students 
to estimate the percentage of feedback they typically cover in each of these activities. Students seem to read, use, and 
understand a good amount of the feedback they receive (Figure 3). 63% (483) of respondents read a large amount of their 
feedback; 23% (174) read a moderate amount; and only 15% (114) read a small amount. Students appear to read their 
feedback at higher rates than they understand and use it. 33% (184) of respondents claim to understand a large amount of 
the feedback they receive; 54% (297) understand a moderate amount; and 13% (70) understand a small amount. When it 
comes to using feedback towards revision: 33% (303) use a large amount; 41% use a moderate amount; and 20% (155) use 
a small amount. Overall, it is encouraging to hear that most students state they read, use, and understand a majority of the 
feedback they receive.

Segmenting the data by education level (Table 4) reveals that post-secondary students read feedback to a moderately stronger 
degree than they understand it or use it. 91% (314) read a moderate or large amount of their feedback. 90% (244) understand and 
86% (220) use it in the in the same amounts. However, a significant portion of those who read a “large amount” (72%, 248) do not 
continue on to understand or use their feedback at the same level. The percentage of those who understand a “large amount” drops 
to 39% (104), and only 46% (158) use their feedback to a similar degree. Somewhat greater portions of secondary students appear 
to read, use, and understand small amounts of their feedback than post-secondary students; while somewhat lesser portions of 
secondary students read, use, and understand large amounts.

FIGURE 3: Percentage of Feedback that Students Read, Understand, and Use

Large Amount
(90%-100%)

Moderate Amount
(60%-80%)

Small Amount
(0%-50%)

What Percentage of the Feedback You Receive Do You...

100%
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0%
Read Understand Use

155

313

303

70
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What Percentage 
of the Feedback You  
Receive Do You...

Education 
Level

Amount of Feedback

Large Amount 
(90%-100%)

Moderate Amount 
(60%-80%)

Small Amount  
(0%-50%)

Read
Post-Secondary 72.1% (248) 19.2% (66) 8.7% (30)

Secondary 55.8% (226) 25.4% (103) 18.8% (76)

Understand
Post-Secondary 38.5% (104) 51.9% (140) 9.6% (26)

Secondary 27.8% (74) 56.8% (151) 15.4% (41)

Use
Post-Secondary 46.1% (158) 39.7% (136) 14.3% (49)

Secondary 33.5% (136) 42.6% (173) 23.9% (97)

FIGURE 4: Amount of Feedback that Read, Understand, and Used by Education Level
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Interestingly, segmenting the data by feedback goal-orientation reveals percentages that very closely mirror the results when one 
segments by education level (Table 5). The learning-oriented group data resemble the post-secondary data, and the grade-oriented 
data look like the secondary results. The majority of students who identified themselves as having a learning-goal orientation were 
post-secondary (64.2%, 183), and the majority of students with grade-oriented goals were secondary (63.6%, 142). However, these 
portions are not large enough to account for all of the degree of similarity.

Returning to the entire pool of respondents, this analysis reviewed how students’ behaviors change between reading, 
understanding, and use. Students seem to understand and use less of their feedback than they read. However, it also appears that, 
overall, they understand and use feedback at relatively comparable levels. 

2.4 Barriers to Understanding 

Key Findings: Among student respondents who claim to understand a relatively small amount 
of the feedback they receive, the largest frustrations reported were:

• Comments with unclear connections to student work or assignment goals;

• Feedback that is too general; and 

• Receiving too many comments.

As mentioned earlier, 87% of the survey’s respondents claim to understand a moderate or large amount of the feedback they 
receive. This is an encouraging result, although, ideally, we would all prefer this number to be as close as possible to 100%. 
Therefore, we asked students, through the survey, what factors might serve as barriers to a more complete understanding.

Some factors serve as sources of greater hindrance than others. At least 30% of students encounter three barriers “often” or 
“always.” (Figure 7). For 39% (208) and 38% (199) of students, vague feedback and illegible handwriting, respectively, “often” 
or “always” get in the way of understanding. 31% (168) of respondents claim that they “often” or “always” have a difficulty in 
understanding feedback because its connection to their work or assignment goals is unclear. 27% (146) of students find too many 
comments “often” or “always” confounding; and the same percentage (144) say the same thing about comments that refer to 
concepts or facts with which they are unfamiliar. 22% (117) “often” or “always” encounter vocabulary and terms they do not know; 
while 22% (116) also make the same claim about not having enough time to thoroughly read through their teacher’s commentary. 
Only 15% (72) commonly come across general language barriers.

What Percentage 
of the Feedback You  
Receive Do You...

Primary  
Feedback Goal

Amount of Feedback

Large Amount 
(90%-100%)

Moderate Amount 
(60%-80%)

Small Amount  
(0%-50%)

Read
Learn 71.8% (209) 18.2% (53) 18.2% (53)

Get Good Grades 61.0% (133) 21.6% (47) 10.0% (29)

Understand
Learn 37.4% (111) 52.2% (155) 21.6% (47)

Get Good Grades 28.8% (65) 57.1% (129) 17.4% (38)

Use
Learn 48.3% (140) 37.9% (110) 13.8% (40)

Get Good Grades 35.9% (79) 42.3% (93) 21.8% (48)

FIGURE 5: Amounts of Feedback Read, Understood and Used by Goal-Orientation
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Now, not all of these factors have the same effect on all students, of course. Students who claim to understand almost all of the 
feedback they receive will encounter barriers differently than those who confess to understanding very little of their teachers’ 
comments. Therefore, we segmented these data by respondents’ professed levels of understanding into three groups: those who 
understand a large amount (90%-100%), a moderate amount (60%-80%), and a small amount (0%-50%) of their feedback (Table 6).

The greater amount of feedback that students say they understand, the less likely they are to report encountering a barrier to 
understanding. However, there are several barriers that seem to confound large portions of each disparate group of students. For 
example, comments that have unclear connections to student work or goals “often” or “always” frustrate 45% (30) of students who 
understand a small amount of feedback. The same is true for this impediment amongst 34% (100) of students who understand 
a moderate amount and for 21% (38) of students who understand a large amount. 43% (29) of students who understand a small 
amount of feedback “often” or “always” face difficulties with feedback that is too general; while the same can be said of 44% (128) 
of “moderate amount” students and 29% (51) of “large amount” students. Interestingly, illegible handwriting “often” or “always” 
gets in the way of understanding for 42% (121) of students who understand a moderate amount and 36% (62) of students who 
understand a large amount; but it is only as frequently a problem for 24% (16) of “small amount” students.

In fact, comparing the data between “large” and “small amount” students reveals some intriguing differences, which may indicate 
the greatest barriers to student understanding. One can make this comparison by looking at the barriers that were encountered 
frequently by a significantly larger portion of students who only understand a small amount of feedback than those who understand 
a large amount.

For instance, comments that have unclear connections to students’ work or assignment goals “often” or “always” serve as a 
barrier for 45% (30) of the students who understand a small amount of the feedback they receive. This is opposed to only 21% 
(38) of students who understand a large amount. Feedback that is too vague or general is “often” or “always” an issue for 43% of 
the students who understand a small amount; while it only interferes with 29% (51) of the large amount group. Lastly, too many 
comments appear to frustrate students’ efforts to understand their feedback: 32% (21) of those who understand a small amount 
come across this difficulty “often” or “always,” as compared to only 20% (35) of students who understand a large amount. When 
20% of any student population is encountering an academic difficulty, it is an indicator that the issue is of significance.

FIGURE 6: How Often Students Encounter Various Barriers to Understanding
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2.5 Barriers to Student Use of Feedback 

Key Finding: A variety of barriers stand in the way of students’ usage of the feedback they 
receive. Among students who use the least amount of feedback: 

• 39% report that unhelpful feedback and a lack of motivation “often” or “always” interfere with 
their usage of it, and 

• 38% say the same for not receiving feedback in enough time.

The survey asked students to identify how frequently they encounter a number of possible obstacles to their use of feedback 
(Figure 8). No one barrier had more than 30% of the respondents saying that they encountered it very frequently. However, all 
barriers but one did prove a frustration “often” or “always” for at least 19% of the students, and all barriers were met by  
43% to 61% of students at least “sometimes.” These are significant percentages, indicating that these are all issues the 
education community should address.

Amount of 
Feedback 
Understood

Barriers to  
Understanding

Barrier Frequency
Often/  
Always Sometimes Rarely/ 

Never

Small  
Amount  
(0%-50%)

The connection of comments to my work or goals was unclear 44.8% (30) 41.8% (28) 13.4% (9)

Feedback that was too general 42.6% (29) 38.2% (26) 19.1% (13)

Too many comments: hard to know which were most important 31.8% (21) 40.9% (27) 27.3% (18)

Comments that referred to concepts or facts I didn't know 26.9% (18) 44.8% (30) 28.4% (19)

Not enough time to review teacher feedback 26.2% (16) 50.8% (31) 23.0% (14)

Handwriting that was not legible 24.2% (16) 33.3% (22) 42.4% (28)

Comments that used terms or vocabulary I didn't know 16.2% (11) 50.0% (34) 33.8% (23)

General language barriers 12.7% (8) 36.5% (23) 50.8% (32)

Moderate 
Amount  
(60%-80%)

Feedback that was too general 43.8% (128) 33.9% (99) 22.3% (65)

Handwriting that was not legible 41.9% (121) 28.0% (81) 30.1% (87)

The connection of comments to my work or goals was unclear 34.0% (100) 42.9% (126) 23.1% (68)

Comments that referred to concepts or facts I didn't know 32.3% (94) 42.6% (124) 25.1% (73)

Too many comments: hard to know which were most important 30.6% (90) 34.0% (100) 35.4% (104)

Comments that used terms or vocabulary I didn't know 24.8% (73) 37.4% (110) 37.8% (111)

Not enough time to review teacher feedback 24.1% (70) 33.3% (97) 42.6% (124)

General language barriers 15.9% (43) 14.0% (38) 70.1% (190)

Large  
Amount  
(90%-100%)

Handwriting that was not legible 36.3% (62) 17.5% (30) 46.2% (79)

Feedback that was too general 28.5% (51) 37.4% (67) 34.1% (61)

The connection of comments to my work or goals was unclear 20.9% (38) 34.6% (63) 44.5% (81)

Too many comments: hard to know which were most important 19.8% (35) 26.0% (46) 54.2% (96)

Comments that used terms or vocabulary I didn't know 18.3% (33) 23.9% (43) 57.8% (104)

Comments that referred to concepts or facts I didn't know 18.% (32) 33.7% (60) 48.3% (86)

Not enough time to review teacher feedback 17.0% (30) 18.8% (33) 64.2% (113)

General language barriers 13.2% (21) 10.7% (17) 76.1% (121)

FIGURE 7: How Often Students Encounter Barriers to Understanding Their Feedback



10WHITE PAPER | From Here to There: Students’ Perceptions on Feedback Goals, Barriers, and Effectiveness

For example, 26% (184) of respondents state that other priorities or a lack of time “often” or “always” stand in the way of 
revising their work, while 26% (178) claim that they “often” or “always” do not receive their feedback in enough time. These 
two reasons for not using feedback showed the strongest reactions, and response patterns stay relatively similar throughout 
the different types of segmentation we applied, based on student characteristics.

Using our feedback usage data, we examined what barriers to understanding might possibly have an effect upon students’ 
use of feedback (Table 7). The same three factors maintained the largest portions of students saying they “often” or “always” 
encounter them within each group. 39% (35) of respondents who use a small amount of feedback “often” or “always” come 
across comments that have unclear connections to their work or goals. 35% (75) of moderate feedback users and 23% (52) of 
“large” users say the same. Feedback that is too general may be another source of difficulty: 38% (34) of small amount users 
“often” or “always” encounter it; while 46% (96) of “moderate” and 32% (72) of “large” users respond similarly. 

Illegible handwriting might be a considerable roadblock to usage. It “often” or “always” gets in the way of understanding 
for 42% (87) of moderate feedback users and for 33% (72) of large usage students. 40% (35) of small feedback users 
encounter it just as frequently, but a note of clarification needs to be made here, so these are not confused with our previously 
mentioned findings. The prior section reveals that illegible handwriting frequently frustrated students’ understanding for  
24% of those who understood a small amount of feedback they receive—not used, which is the group we are currently 
discussing. Certainly, there is a significant overlap between these two segmentations, but they are not entirely the same. 
Acknowledging this, it does appear to be the case that illegible handwriting affects the usage, more than it does the 
understanding, of feedback. 

FIGURE 8: How Often Students Encounter Barriers to Using Their Feedback
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Beyond the possible barriers to understanding, the survey asked students to identify how often they came across various 
factors that could interfere with their usage of the feedback they receive (Table 8). Among those who use a small amount, 
the three factors that the largest portions of students “often” or “always” face were: unhelpful feedback (39%, 51); a lack of 
motivation to revise (39%, 51); and not receiving feedback in enough time (38%, 48). For moderate feedback users: 31% (88) 
“often” or “always” do not have enough time to revise; 27% (73) do not receive feedback in enough time just as frequently; and 
24% (67) say the same for not finding their feedback very helpful.

There are some considerable differences in the responses from students who use a small amount of their feedback and 
those who use a large amount. These differences may indicate which factors serve as the most significant impediments 
for the former group. Among students who use a small amount of feedback, 39% (51) say that their lack of motivation to 
revise “often” or “always” stands in the way of using the comments they receive, while only 9% (26) of those who use a large 
amount say the same. Likewise, 39% (51) of the student group that use a small amount of feedback claim that it is “often” 
or “always” the case that they do not find their feedback very helpful, while this is the same situation for only 13% (35) of the 
students who use a large amount. Students in the “small amount” group also seem to be more affected by not receiving their 
comments in enough time: 38% (48) respond that this is “often” or “always” the situation. With students in the “large amount” 
group, only 19% (53) agree with this sentiment.

FIGURE 9: How Often Students Encounter Barriers to Understanding by How Much Feedback They Use

Amount of 
Feedback 
Understood

Barriers to Understanding
Barrier Frequency

Often/  
Always Sometimes Rarely/ 

Never

Small  
Amount  
(0%-50%)

Handwriting that was not legible 39.8% (35) 30.7% (27) 29.5% (26)

The connection of comments to my work or goals was unclear 38.9% (35) 44.4% (40) 16.7% (15)

Feedback that was too general 37.8% (34) 41.1% (37) 21.1% (19)

Comments that referred to concepts or facts I didn't know 37.1% (33) 31.5% (28) 31.5% (28)

Too many comments: hard to know which were most important 31.1% (28) 42.2% (38) 26.7% (24)

Not enough time to review teacher feedback 29.4% (25) 35.3% (30) 35.3% (30)

Comments that used terms or vocabulary I didn't know 26.4% (24) 40.7% (37) 33.0% (30)

General language barriers 15.9% (14) 25.% (22) 59.1% (52)

Moderate 
Amount  
(60%-80%)

Feedback that was too general 45.7% (96) 34.8% (73) 19.5% (41)

Handwriting that was not legible 42.4% (87) 22.0% (45) 35.6% (73)

The connection of comments to my work or goals was unclear 35.4% (75) 40.1% (85) 24.5% (52)

Too many comments: hard to know which were most important 31.1% (66) 32.5% (69) 36.3% (77)

Not enough time to review teacher feedback 28.0% (58) 30.9% (64) 41.1% (85)

Comments that referred to concepts or facts I didn't know 27.1% (57) 43.3% (91) 29.5% (62)

Comments that used terms or vocabulary I didn't know 23.1% (49) 32.1% (68) 44.8% (95)

General language barriers 14.4% (27) 16.0% (30) 69.7% (131)

Large  
Amount  
(90%-100%)

Handwriting that was not legible 32.6% (72) 25.3% (56) 42.1% (93)

Feedback that was too general 31.7% (72) 34.8% (79) 33.5% (76)

The connection of comments to my work or goals was unclear 22.8% (52) 37.7% (86) 39.5% (90)

Comments that referred to concepts or facts I didn't know 21.8% (49) 40.4% (91) 37.8% (85)

Too many comments: hard to know which were most important 20.6% (46) 27.8% (62) 51.6% (115)

Comments that used terms or vocabulary I didn't know 18.1% (41) 33.6% (76) 48.2% (109)

Not enough time to review teacher feedback 14.7% (33) 26.7% (60) 58.7% (132)

General language barriers 13.9% (29) 10.1% (21) 76.0% (158)



12WHITE PAPER | From Here to There: Students’ Perceptions on Feedback Goals, Barriers, and Effectiveness

2.6 Student Perceptions of What Makes Feedback Effective  

Key Findings: Students find specific feedback most helpful, incorporating suggestions for 
improvement and examples of what was done correctly or incorrectly.

• Over 80% of surveyed students find suggestions for improvement and specific notes to be 
“very” or “extremely” helpful feedback. 

• Over 70% believe it is “very” or “extremely” helpful if feedback identifies their mistakes and 
uses examples. 

• Over 60% find feedback “very” or “extremely” helpful if it points out in their work what was 
done correctly and if it is aligned to the assignment’s criteria.

 
The survey asked students to rate, in terms of helpfulness, certain types of feedback and responses they could receive 
(Figure 10). 83% (433) of students believe that suggestions for improvement are “very” or “extremely” helpful, making it the 
most highly rated type of feedback offered as an option in the questionnaire. Students seem to much prefer specific notes 
to general comments: 81% (424) believe the former are “very” or “extremely” helpful, while only 38% (199) say the same 
about the latter. 74% (388) of respondents claim that feedback which identifies where they have made mistakes is “very” or 
“extremely” helpful; 73% (378) have similar beliefs about comments that refer to examples; and 65% (342) say it is “very” or 
extremely” helpful to hear about what they have done correctly. Only 49% (255) of respondents think that comments of praise 
or discouragement are helpful to the same degree.

Amount of 
Feedback 
Used

Barriers to Use
Barrier Frequency

Often/  
Always Sometimes Rarely/ 

Never

Small  
Amount  
(0%-50%)

Not finding the feedback very helpful 39.2% (51) 29.2% (38) 31.5% (41)

Lack of motivation to revise my work 39.2% (51) 26.9% (35) 33.8% (44)

Not receiving the feedback in enough time 38.4% (48) 24.8% (31) 36.8% (46)

Other priorities/ lack of time to revise my work 31.5% (41) 30.0% (39) 38.5% (50)

My disagreement with the feedback 19.7% (25) 44.1% (56) 36.2% (46)

Difficulty in reading or understanding the feedback 19.4% (25) 37.2% (48) 43.4% (56)

Moderate 
Amount  
(60%-80%)

Other priorities/ lack of time to revise my work 31.4% (88) 38.6% (108) 30.0% (84)

Not receiving the feedback in enough time 26.5% (73) 33.8% (93) 39.6% (109)

Not finding the feedback very helpful 23.9% (67) 37.1% (104) 38.9% (109)

My disagreement with the feedback 21.7% (60) 40.6% (112) 37.7% (104)

Difficulty in reading or understanding the feedback 21.1% (59) 33.7% (94) 45.2% (126)

Lack of motivation to revise my work 19.5% (54) 26.7% (74) 53.8% (149)

Large  
Amount  
(90%-100%)

Not receiving the feedback in enough time 18.9% (53) 31.0% (87) 50.2% (141)

Other priorities/ lack of time to revise my work 17.9% (50) 33.0% (92) 49.1% (137)

Difficulty in reading or understanding the feedback 16.5% (46) 31.3% (87) 52.2% (145)

Not finding the feedback very helpful 12.6% (35) 30.0% (83) 57.4% (159)

Lack of motivation to revise my work 9.3% (26) 19.% (53) 71.7% (200)

My disagreement with the feedback 7.3% (20) 36.0% (99) 56.7% (156)

FIGURE 10: How Often Students Encounter Barriers to Feedback Use by How Much Feedback They Use



13WHITE PAPER | From Here to There: Students’ Perceptions on Feedback Goals, Barriers, and Effectiveness

61% (314) of students, however, say it is “very” or “extremely” helpful for their feedback to align to their assignments’ criteria. 
This is an interesting finding, because the current literature recommends that as much feedback as possible should be in 
reference to the rubrics and criteria employed in an assignment, and especially so for writing assignments (Sadler, 1989; 
Andrade & Du, 2007).

There are a few possibilities for this disconnect, which would be a good subject for future studies. First, students may not 
consciously understand the value of aligning feedback to criteria. Second, students may have also included assignments 
that are not strongly criteria-based (such as creative writing exercises) in their thinking on this question. Another possible 
explanation is that some students may not come from educational environments or be studying in disciplines where rubrics 
or concrete criteria are heavily used. Dividing the data by college major does not shed any light on this issue, since the sample 
sets for each subject of study are too small to be reliable and do not differ all that much between each other or from the 
overall analysis of students on this question.

Segmenting the data by education level (e.g., by secondary vs. post-secondary), goal orientation (learning-oriented vs. grades-
oriented), or even by the amounts of feedback that students use (low-, moderate-, or high-usage) reveal similar patterns in the 
responses with no major differences from the overall analysis.

FIGURE 11: Students’ Perceptions of Helpfulness of Various Feedback Types
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2.7 Factors that Increase the Likelihood of Feedback Use by Students

Key Findings: Students are more apt to use feedback if it is timely and specific. 

• 60% of students say they are “very” or “extremely” likely to use their feedback if they receive 
it in the midst of working on their task or immediately after they have completed their task. 
Their likelihood to use feedback drops precipitously if they receive it any later. 

• The majority of students find it “very” or “extremely” helpful if feedback only discusses the 
strengths and weaknesses of their work (as opposed to making evaluative judgments of 
them or of their work). 

• The largest portion of students believe that receiving as many detailed comments as 
possible is the most effective amount and depth of feedback they can receive.

Continuing the discussion of what students find helpful in receiving feedback, the questionnaire asked respondents how likely 
they were to use feedback that was delivered to them within different time frames (Figure 11). 60% (317) of students say they 
would be “very” or “extremely” likely to use feedback if they received it while they were working on a task, and 59% (311) said 
they would be just as likely to use it if they received the feedback immediately after they completed a task.

Students’ likelihoods of using feedback decline sharply if it is delivered at any time following the immediate moment: only 
42% (220) are “very” or “extremely” likely to use it if the feedback is delivered a day following their task’s completion. If 
they receive feedback after only a week, the decline of likelihood is even steeper: only 24% (127) are highly likely to use it. 
Interestingly, this likelihood of using feedback is just slightly higher than their chances of using feedback a month after the 
task’s completion: only 18% (97) respond that they are “very” or “extremely” likely at this point. These data demonstrate the 
importance of providing feedback within a timely fashion, and indicate that feedback delivery should occur during the task or 
as close to task completion as possible.

FIGURE 12: Students’ Likelihoods of Using Feedback Provided within Various Time
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Our survey also asked students to rate the helpfulness of feedback that provides information about the strengths and 
weaknesses of their work; as opposed to offering evaluative praise or criticism (e.g., through comments such as “This is an 
excellent paper.” or “This is a bad paper.”); and as opposed to comments that personally praise or criticize them (e.g., “You’re 
such a good student!” or “You are not a good student.”). Figure 12 demonstrates students’ preferences for objective feedback: 
63% (329) find it “very” or “extremely” helpful. The second most highly rated type of feedback, that which evaluatively praises 
their work, only shows 46% (238) who find it “very” or “extremely” helpful. Only 30% (155) rate comments which personally 
praise them as highly. A mere 12% (61) say that critical judgment of their work is just as helpful, and 9% (47) say the same for 
feedback that personally criticizes them.

These data indicate that students prefer objective, task-oriented feedback that discusses the strengths and weaknesses of 
their work. They seem to appreciate comments that praise, more than criticize. Also, it appears that students find feedback to 
be more helpful if it is closely related to the work itself, rather than to them personally.

The questionnaire also probed students’ perceptions on the amounts of feedback they prefer to receive, and the depth of 
detail the comments should include (Figure 13). We asked students to rank order, in terms of effectiveness, the following: “As 
many detailed comments as possible,” “A few comments on the most important aspects of my work to which I should pay 
attention,” and “A single comment that summarizes how I did on an assignment.” All three options have a decreasing number 
of comments, but the first two are strong in detail while the third option is not.

Students say that having as many detailed comments as possible is the most effective option: 47% (249) of the “most 
effective” ratings were assigned to this answer. 37% of the same rating were given to a few, detailed comments. General 
summaries are seen as being the least effective, since 60% of the “least effective” ratings were assigned to it.

FIGURE 13: Helpfulness of Objective Versus Evaluative Types of Feedback
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2.8 Where Students Find Effective Feedback

Key Finding: Students believe instructors can provide them with more valuable feedback than 
grades. 
• A strong majority (85%) of students “often” or “always” think of teachers as good sources of 

feedback. 
• However, a large portion (72%) think the same of grades, though grades do not provide any 

actionable information in and of themselves. 
• A slight majority of students frequently think that experiment results, computer programs 

and their peers are good sources of feedback. 
• Unfortunately, only 40% of students “often” or “always” think of themselves a good sources 

of feedback.

Not only is it important to examine students’ perceptions of what they think makes feedback effective, but we should also 
understand what they think of as good sources of feedback (Figure 14). The results indicate that students may not have a 
complete understanding of what feedback is.

It may come of little or no surprise to anyone that the largest portion of students “often” or “always” think of their teachers 
as a good source of feedback (85%, 549). Indeed, instructors are the ones who write comments on papers, who offer advice 
on how to get to the next skill level on any given task, and students seem to strongly recognize this. A moderate majority of 
students also state the same belief regarding results they receive from an experiment (56%, 357); results from a computer 
program, such as a virtual lab, code compiler or grammar checker (55%, 355); and their peers (53%, 351).

What is intriguing about these last three results is that they do not differ much and that they are not rated higher. Many 
current computer programs, such as the types mentioned, usually offer the information that students believe makes feedback 
effective: engagement, identifying mistakes, telling students the exact changes to make, etc. It also seems that the feedback 
from computer programs might be more actionable than the results from experiments, because the latter do not often provide 
explicit ways to improve. Concerning their colleagues: peer review is a relatively common practice and studies have shown 
that student peers can provide effective feedback (Patchan, Charney & Schunn, 2009), especially when their evaluations 
are based on a rubric. It might be worthwhile to examine students’ perceptions on the sources of feedback in more detail, 
especially to test for the deficiencies and benefits they see in each.

FIGURE 14: Students’ Perceptions on the Effectiveness of Comments’ Amounts and Depths
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Another surprising revelation is how many students “often” or “always” think of grades as a good source of feedback: 72% 
(474). This perception is in contradiction to what the current literature recommends. Research has found that grades, since 
they do not provide any actionable information pertaining to how one can improve one’s skills, knowledge, or how one might 
progress towards a learning goal, should not really be considered a strong form of feedback (Hattie and Timperley, 2007; 
Brookhart, 2008). In fact, providing grades at the same time as providing actionable feedback might have detrimental effects 
on student learning because the grades will distract learners away from the feedback and from the learning task. This 
indicates that students may not fully understand the purpose of feedback and how it differs from the purpose of grades.

Additionally, students do not frequently think of themselves as a good source of feedback: only 40% (265) “often” or “always” 
think of themselves this way. One could argue that this finding is somewhat ironic because students are, in a sense, the 
ultimate sources of feedback. It is through their world views that they interpret their feedback (Hattie and Timperley, 2007; 
Brookhart 2008), and it is only when they successfully learn how to evaluate their own work that they learn how to improve. 
Though this finding would definitely benefit from deeper investigation, it appears that students do not fully understand their 
role when it comes to feedback.

FIGURE 15: How Often Students Think of Various Sources of Feedback as “Good”
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Segmenting the data by goal-orientation reveals further evidence of students’ perceptions on the relative values of grades and 
themselves as sources of feedback (Figure 15). Not only do large percentages of both groups of students, regardless of goal-
orientation, frequently think of grades as good sources of feedback, but both groups responded at similar levels: 76% (221) of 
“learning-oriented” students and 71% (158) of “grade-oriented” students. One would initially expect that the “grade-oriented” 
students would value grades as a good source of feedback more highly than “learning-oriented” students. We see the same 
similarities between the two groups in how they perceive themselves. Only 40% (116) of “learning-oriented” students and 39% 
(87) of “grade-oriented” students said that they “often” or “always” think of “myself” as a good source of feedback. One would 
think that the former group would have rated themselves more highly.

3.0 Conclusions, Recommendations, and 
Opportunities for Further Research

An unexpected result came from the final question on the survey form, which was an open-ended inquiry that simply asked, 
“Any other comments?” We had not intended to report on any of the responses that came through this field, because we did 
not consider it to be part of the formal survey. However, a few comments warrant attention, because they resonate well with 
some of this study’s findings.

These statements speak to the results which indicate that students may not be entirely consciously aware of feedback’s role 
in their education. One student said that the act of taking the survey helped him/ her, “be more aware and pay attention to 
the feedback I receive.” Another two seemed to have not realized feedback’s significance, with one stating that the survey, 

Source of Feedback Goal Orientation
Frequency of Thinking of Source of Feedback as “Good”

Often/ Always Sometimes Rarely/ Never

Instructor/ Teacher
Learning 91.3% (264) 6.2% (18) 2.4% (7)
Get Good Grades 79.3% (176) 18.5% (41) 2.3% (5)

Grades
Learning 76.2% (221) 15.9% (46) 7.9% (23)
Get Good Grades 70.9% (158) 22.0% (49) 7.2% (16)

Results from an Experiment
Learning 65.% (182) 20.% (56) 15.0 (42)
Get Good Grades 45.6% (99) 30.9% (67) 23.5% (51)

Results from a Computer 
Program

Learning 60.6% (174) 25.4% (73) 13.9% (40)
Get Good Grades 48.0% (106) 27.6% (61) 24.4% (54)

Peers
Learning 59.9% (173) 29.8% (86) 10.4% (30)
Get Good Grades 47.1% (105) 38.6% (86) 14.3% (32)

Myself
Learning 40.3% (116) 33.3% (96) 26.4% (76)
Get Good Grades 39.2% (87) 34.7% (77) 26.1% (58)

FIGURE 16: How Often Students Think of Various Sources of Feedback as “Good” by Goal-Orientation
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“actually made me think more about how effective feedback really is,” and the other saying it assisted him or her to, “consider 
feedback benefits and importance.” There were quite a few other comments which related similar sentiments.

Considering the findings within this study, it seems that students and their learning would greatly benefit from instruction 
on what feedback is, what to expect from it, and how to use it. Indeed, some researchers also explicitly recommend that 
students should be directly trained in employing self-assessment (Black and William, 2001). Certainly, students find feedback 
to be just as important as instructors’ lectures and homework, and they read a large amount of the feedback they receive, but 
students also appear to encounter multiple barriers in understanding and using feedback. Instruction in self-evaluation skills- 
essentially, teaching students how to give feedback to themselves- might serve to assist them in the latter two steps.

Goal-orientation also seems to be a contributing factor. Students who are more intrinsically motivated appear to more 
strongly expect results from the use of feedback that have a greater likelihood of leading them to better learning. Learning-
oriented students also seem to read, understand and use more feedback. Recognizing that there is a possibility of confusing 
correlation and causation here, these findings suggest that if students are encouraged to adopt a greater learning-centric view 
towards feedback, they may end up using more of it.

Students face various barriers to understanding and using their feedback, and clearing these hurdles may result in students 
better engaging with the comments they receive. For those who use only a small amount, it may improve their levels of 
understanding and usage to provide comments that are more specific, fewer in number, and more clearly connected to 
their work and assignment goals. It may also improve their usage of feedback if comments are provided as closely to the 
completion of their tasks as possible, to make the comments actionable, and to provide information and advice that will 
motivate them to revise.

Indeed, students, especially those who are learning goal-oriented and in college or graduate school, believe that engagement 
contributes heavily to feedback’s effectiveness. They also perceive feedback as effective if it gets them to think harder about 
their task and encourages them to revise. However, fair portions also value comments that tell them the exact changes to 
make (which will not necessarily contribute to their learning) and appreciate evaluative judgments (which do not provide them 
with any actionable information pertinent to their learning tasks). Too few students seem to understand the value of learning 
how to give feedback to themselves. These findings indicate, again, that formal instruction on the “mechanics” of feedback 
would prove useful to students.

Neither do learners, generally, think of themselves as adequate sources of feedback and evaluation. In fact, they appreciate 
grades as a better source of feedback, despite the fact that grades do not provide actionable guidance. Once more, these 
findings indicate a need to teach students about what feedback is, how it works, and its benefits. They may also suggest that 
students’ confidence in themselves, when it comes to self-assessment, is not as high as one would hope.

The implications suggested by the data offer several opportunities for furthering the research on the relationship students 
have with their feedback. First, there needs to be a better understanding of students’ awareness regarding feedback’s role 
in their learning. Prior to any formal instruction on the topic, how do they define feedback? How much exposure to formal 
instruction regarding feedback do they receive? Second, there are opportunities to explore the disconnect between their 
perceptions of what makes feedback effective and the recommendations that come from the academic literature. If students 
are made aware of the current research’s findings, will that have any effect on their perceptions or use of feedback?

Lastly, several findings within this current study seemed to indicate a- for lack of a better term- “pessimism” in various 
groups of students. Younger learners, grade goal-oriented students, and respondents who admit to using smaller amounts 
of feedback all appear to be less prone to positively rate various feedback factors and sources of feedback as highly as 
their counterparts. Small feedback users also seem to encounter a lack of motivation to revise more frequently than those 
who use larger amounts of feedback. Additionally, many students do not look to themselves as “good” sources of feedback 
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Question 1: Are you a student or educator?
Type: Multiple Choice, Select One Answer
Options:
• Student
• Educator

Question 2: What’s your current educational level?
Type: Multiple Choice, Select One Answer
Options:
• I’m in Middle School.
• I’m in High School.
• I’m in College.
• I’m in Graduate School.
• Other

Question 3: What best matches your current study area of 
focus?
Type: Multiple Choice, Select One Answer
Options:
• English
• History
• Mathematics
• Business or Economics
• Visual and Performance Arts
• Psychology, Sociology, Anthropology
• Sciences (Biology, Chemistry, Physics)
• Engineering
• Computer Science
• Other (Please Specify)

Question 4: Is English your primary language?
Type: Multiple Choice, Select One Answer
Options:
• Yes
• No

Question 5: In what country are you currently studying?
        Type: Multiple Choice, Select One Answer
        Options: List of Countries

Appendix: Survey Questions
Question 6: Are you studying in your native country?
Type: Multiple Choice, Select One Answer
Options:
• Yes
• No

Question 7: What percentage of the feedback you receive 
do you read?
Type: Multiple Choice, Select One Answer
Options:
• 0%
• 10%
• 20%
• 30%
• 40%
• 50%

Question 8: What percentage of the feedback you receive 
do you actually use to revise your work?
Type: Multiple Choice, Select One Answer
Options:
• 0%
• 10%
• 20%
• 30%
• 40%
• 50%

Question 9: How much do you think feedback should 
give you the answers to a problem directly, as opposed to 
encouraging you to find the answers on your own?
Type: Multiple Choice, Select One Answer
Options:

• 60%
• 70%
• 80%
• 90%
• 100%
• N/A

• 60%
• 70%
• 80%
• 90%
• 100%
• N/A

• 0% (Encourages me to 
find all the answers on 
my own)

• 10%
• 20%
• 30%
• 40%

• 50% (Provides 
some answers and 
encourages me to find 
the rest on my own)

• 60%
• 70%
• 80%
• 90%
• 100% (Provides all the 

answers to me)
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Question 10: How often do the following reasons prevent 
you from actually using feedback to revise your work?
Type: Rating Scale 
Rating Options: 1 = Never, 2 = Rarely, 3 = Sometimes, 4 = 
Often, 5 = Always, N/A
Options:
• Difficulty in reading or understanding the feedback
• Other priorities/ lack of time to revise my work
• My disagreement with the feedback
• Lack of motivation to revise my work
• Not finding the feedback very helpful
• Not receiving the feedback in enough time

Question 11: How often have you thought of the following 
as good sources of feedback?
Type: Rating Scale 
Rating Options: 1 = Never thought about this as a source of 
feedback. 2 = Rarely, 3 = Sometimes, 4 = Often, 5 = Always 
considered this to be a source of feedback, N/A
• Options:
• Myself
• Peers
• Results from an Experiment
• Results from a Computer Program (for example: CAD, 

Virtual Lab, Word Grammar Checker, Code Compiler)
• Grades
• Instructor/teacher

Question 12: How important are each of the following in 
helping you to learn?
Type: Rating Scale, Rating Options: 1 = Not at All Important, 
2 = Not Very Important, 3 = Somewhat Important, 4 = Very 
Important, 5 = Extremely Important, N/A
Options:
• Studying
• Doing homework
• Listening to teacher’s lectures
• Receiving and using teacher feedback
• Doing research online
• My friends and classmates

Question 13: What make feedback effective?
Type: Rating Scale 
Rating Options: 1 = Does Not Make Feedback Effective, 2 
= Hardly Makes Feedback Effective, 3 = Somewhat Makes 
Feedback Effective, 4 = Makes Feedback Very Effective, 5 = 
Makes Feedback Extremely Effective, N/A
Options: 
• Feedback that engages me
• Encourages me to revise more
• Gets me to think harder about my task
• Shows me how to give feedback to myself
• Tells me the exact changes I need to make
• Personally praises or criticizes me

Question 14: Which of the following is the best for making 
feedback effective?
Type: Multiple Choice, Select One Answer
Options:
• Feedback that engages me
• Encourages me to revise more
• Gets me to think harder about my task
• Shows me how to give feedback to myself
• Tells me the exact changes I need to make
• Personally praises or criticizes me

Question 15: Which of the following is the second best for 
making feedback effective?
Type: Multiple Choice, Select One Answer
Options:
• Feedback that engages me
• Encourages me to revise more
• Gets me to think harder about my task
• Shows me how to give feedback to myself
• Tells me the exact changes I need to make
• Personally praises or criticizes me
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Question 16: How often do you expect the feedback you 
receive will lead to the following results?
Type: Rating Scale 
Rating Options: 1 = I Never Expect this Result, 2 = I Rarely 
Expect, 3 = I Sometimes Expect, 4 = I Often Expect, 5 = I 
Always Expect this Result, N/A
Options:
• It will help me save time
• It will help me receive good grades
• I will now know how to avoid mistakes in the future
• I will have a better understanding of what makes for 

high quality work
• I will better know how to give feedback to myself
• I will be motivated to learn more about the subject

Question 17: Of the above results, which is the most 
important to you?
Type: Multiple Choice, Select One Answer
Options:
• Feedback will help me save time
• It will help me receive good grades
• I will now know how to avoid mistakes in the future
• I will have a better understanding of what makes for 

high quality work
• I will better know how to give feedback to myself
• I will be motivated to learn more about the subject

Question 18: Of the above results, which is the second most 
important to you?
Type: Multiple Choice, Select One Answer
Options:
• Feedback will help me save time
• It will help me receive good grades
• I will now know how to avoid mistakes in the future
• I will have a better understanding of what makes for 

high quality work
• I will better know how to give feedback to myself
• I will be motivated to learn more about the subject

Question 19: In general, how much of the feedback that you 
get do you understand?
Type: Multiple Choice, Select One Answer
Options:
• 0%
• 10%
• 20%
• 30%
• 40%
• 50%

Question 20: How often have the following made it more 
difficult for you to understand feedback?
Type: Rating Scale, Rating Options: 1 = Never, 2 = Rarely, 3 = 
Sometimes, 4 = Often, 5 = Always, N/A
Options:
• Comments that used terms or vocabulary I didn’t know
• Comments that referred to concepts or facts I didn’t 

know
• Handwriting that was not legible
• The connection of comments to my work or assignment 

goals was unclear
• Feedback that was too general
• Too many comments that made it hard to know which 

were the most important
• General language barriers (My native language was not 

the same as my teacher’s)
• Not enough time to review teacher feedback

Question 21: Imagine a situation where you have received 
feedback from your history teacher on a paper you wrote 
about the American Revolutionary War. Your teacher wrote 
a comment about this sentence you wrote: “The American 
War for Independence began in 1770.”
Type: Rank Order
Options:
• “Incorrect!”
• “The Revolutionary War actually began in 1776.”
• “Do more research.”
• “Research a little more to see if this statement is 

correct.”
• “Refer to our textbook on the American Revolution to 

confirm this statement.”

Question 22: How helpful do you find the following types of 
feedback?
Type: Rating Scale 
Rating Options: 1 = Not Helpful at All, 2 = Not Very Helpful, 3 
= Somewhat Helpful, 4 = Very Helpful, 5 = Extremely Helpful, 
N/A
Options: 
• General, Overall Comments about the Paper
• Specific Notes Written in the Margins
• Showing Mistakes
• Showing What Was Done Right
• Suggestions for Improvement
• Criteria or Rubrics
• Use of Examples
• Praise or Discouragement
• Pointing out mistakes
• Pointing out what I did right

• 60%
• 70%
• 80%
• 90%
• 100%
• N/A
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Question 23: How likely are you to use feedback you receive 
digitally (for example, on your computer), as compared to 
feedback you don’t receive digitally?
Type: Multiple Choice, Select One Answer
Options:
• Much Less Likely
• Somewhat Less Likely
• About the Same
• Somewhat More Likely
• Much More Likely

Question 24: Please rank the following types of comments 
by how effective they are in helping you 
Type: Rank Order (1=Most Effective, 3=Least Effective):
Options:
• A single comment that summarizes how I did on an 

assignment.
• A few comments on the most important aspects of my 

work to which I should pay attention.
• As many detailed comments as possible.

Question 25: How likely are you to use feedback provided in 
the following time frames?
Type: Rating Scale 
Rating Options: Not Likely at All, Not Very Likely, Somewhat 
Likely, Very Likely, Extremely Likely
Options:
• While I am performing a task
• Immediately after I have completed a task
• About a day after I have completed a task
• About a week after I have completed a task
• About a month after I have completed a task

Question 26: How helpful are the following types of 
comments for you?
Type: Rating Scale, Rating Options: Not Helpful at All, Not 
Very Helpful, Somewhat Helpful, Very Helpful, Extremely 
Helpful
Options:
• Comments that criticize me personally (for example: 

“You are not a good student.”)
• Comments that critically judge my work (for example: 

“This is a bad paper.”)
• Comments that just discuss my work’s strengths and 

weaknesses
• Comments that praise my work (for example: “This is an 

excellent paper.”)
• Comments that praise me personally (for example: 

“You’re such a good student!”) 

Question 27: Which of these two goals is the most 
important to you for using feedback?
Type: Multiple Choice, Select One Answer
Options:
• I want to learn
• I want to get good grades
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